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| aBsTRACT

The educational needs of women and the viability of post—secondary institutions

a

are inextricably bound Women are in transition. Changes have occurred in
society which make it necessary for increasing numbers of women. to enter the
labour fo‘ce.' They are primarily participating in segregated low paying
_qccupations. They requiré gskills, training and othér educational opportunities.

»

to adapt to these new requirements.

3
K4

WOmen see post secondary institutions as a means to accomplish ‘new occupational
goals.l They are the majority of post- secondary students Snd as such constiﬁute
a recent phenomernon. Because of their age, part- time stagusi and: large numbers,
thisfpopulation\is non traditional; . e , '[
The\increase in women's participation at post—secondaryfinstitutions_in B.C.
does~not necessarily mean that their non-traditional needs are being met.

.~ Further, seweral barriers inhibit potential womef learners from accessing

e v R
, needed,learning opportunities. - :

r

§

While some exemplary programs for women exisq at post secondary institution /
e,

in B C., the majority of non—traditional learnin opportunities is far fromi\\\

adequate. In mdst instances these oppozZunitiesJare ad’ hoc, peripheral and,

N .fragmented and therefore demonstrate al ck of institutional commitment to

°
el

;»  adult women learners. o . ' N

'

Recognition by posgssecondary 1nstitutigns in B.€. of this population and
their educational needs is necessary. "Guidelines for planning nd implementing ¢\

\an institutionally based Women's Access Program\are outlined.
S0 ' {!& [
“’ The goals are: A ﬁg L ' : [

/} 7 o 7;' ) ¢ ’ - ’
co assist women:n to access the services and resoprces of ° ’
- N Vpost ~-secondary institutions and their communities, and ' o S

to assist the institutiong’ to modi/y any practice ‘or P = o
policy which presents & barrier bo*women as adult learnérs. ¢ ¢
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Recommendations to the Ministry "and ‘a strategic plan\\o assist institutions

in achieving these goals are formulated

w

- 1f sufficient access is available at post—secondary institutions, the

accommodations outlined in this report will in time,

become regular

institutional practice.: When this occuréﬁ the institutions wi11 have

adapted to the needs of this new and non- traditional population - a group

' which is a sizable proportion of the populations the institutions Are

intended to serve.

ERIC
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2)

5)

6) -

7

8)

- RECOMMENDATIONS

3 [

that the Ministry of Education designate Women's Accgss Prograﬁs
as a legitimate program area. f = - . :

* ’ .
that the Ministry of Education establish a policy in support of

i

‘Women's Access Programs in post-secondary institutions.

that this policy should ‘encourage post-segondary igétitutions'xo -
develop Women's. Accegs Programs appropriate to the negds of their

“institutions and communities. L N

that the Ministry of Edpcation assume a :pie of~1eadérship and
co-ordination with regard:to Women's Access Programs in post-
secondary institutions. o Y

R L . ’ kY v
that - post-secondary ingtitutions develop Women's Access Prograﬂg'
appropriate to the needs of their communities.

that- the Ministry of Education aﬂ%oint a Provincial. Co-ordinator
(with adequate resources) to assist in the development of Women's‘
Access Programs. ) - : ' '
. . v Y
that the Ministry of [Educdtion establish a Pfovincialuyeview
Committee to advise the Ministry on the progress of implementing,
2 ' v
maintaining and improving Women's Access Programs. w

that the Ministry of Education allocate adequdte resources for:
initial funding ‘to support the development of instiﬂutiéna}ly
based Women's Access Programs, (recognfzing that ongoin funding‘

will be provided by the appropriate Provincial Counc#lS .

-
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SECTION 1 ' T

3
! INTRODUCT ION

The ninistry of Education of British Columbia‘requested a project to
provide direction for policy development related to the educational needs
of women in post- -secondary institutions. This project addressed the
"question: how may postfsecondary'institutibns provide more effective

access for women?

2,
.

Although an increa51ng number of women are enroling in British Columbia
post- secgndary inst1tutiops, a large proportion of potential learners

-are not. .For those women who are attending, specialized services and
resources are required to assist them- to meet their dducational goals.

For those women who need and want further education but are not attending,
. programs to assist them to overcome institutional barriers ﬁnd access

post-secondary training are necessary. L . />

-This project focused on non- traditional forms of ‘educational delivery
because they provide one of the-major ways in which women participate
in post- secondary*institutions and by which wemen access other traditional

credit programs. o ’ “ : v
! , Y

The purpose of this report is to make recommendations to the Ministry of
Education for policy related to non-traditional delivery systems conducted

by post secondary 1nstitut10ns with reference to the needs of women . .

' : . ~



1.1 Constfaints

The request from the Ministry of Education was "to conduct a study on
Educational Programs for Women in Brixish Columbia". The first task was
to decide what should be the focus within "educational programs Non-
traditional fo of delivery were selected. First, of the people
participatingy—-the jority is a non- traditional clientele (women) .
Second, ﬁon—tradi onal delivery systems offer the greatest ponential

for women to access post—secondary_institutions.

The seéond task was to design; implement and-report the projéct within

" the designated timeline (May 8, 1978 to June 30, 1978) .. This timeline
permitted a review of secondary sources, extant literature and reports;
on-site Visits to three, college disfrigts, limited surveys of college

. activities usingbnon—traditional formats (non-credit) adminigbered by
"Continqing or Community Education Divisions,'* and sample participation

.

rates. , : . v

1.2 Project Organization

;The project organ1zation included a Project Team and a Project Advisory

Committee. The Project Team was responsible for. the design and implementation

<

of the project. It consisted of. !

Lillian Zimmerman Convenor of-Women's Studies
Douglas College

and -
~Marsha Trew Co-ordinator,

Women's Resource Centre,
Capilano College

For "the purposes of this report, C.E. will include both '"community"
and’ "continuing' education. »
‘/}ﬁ . ~
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The Project Advisory Committee reviewed the design,

subsequent’ recommendations. It consistod of:

Dorothy‘C10de,

Director of  Adult Education,
School District # 66,

Lake Cowichan.

Dorothy Glass, -
ﬁistrict Superintendent,
School District # 60,

Peace River.

¢
Jo Lynne Hoegg,

Director of Community Education,
Continuing Studies;

Simon Fraser University.
€ .

Anne Ironside,

Co-ordinator,

Women's Resources Centre,

Centre for Continuing Education,

University of British Columbia.

Adrienne Kemble, .
Co-opdiﬁgtor of the Counselling Centre,
StudentiServicés, '
Malaspina College,

Nanaimo.

J

Community Education Programer,
il

o
Sharan ﬁyrette,

Fraser Vallev College,

Mission.

the report and



Ned I N
1.3  Conceptual. Framework

€

The task of this pro;ect was Jo make recommendations to the Ministry of

Education on how post- secondary insti{tutions may provide more effective

access for a non—traditlonal cLlentele. - ’ x" '

.
v

P ’ o~

‘The two most. common ways women particlpate in British Columbia post—
secondary 1nstitut10ns are as part-time learners (enrolled 1n three or

fewer courses) and/or “as partlcipants in non-credit act1vities (i.e. non-

0
~

tradytional forms of educational delivery)- ' . ‘ ‘ -

-
.

s . ) ' . ,
The concept which connects 'women as. learners with post-secondary institutions

is eduicational access. This progect focused on educational access because
non- tradit10na1 forms of delivery’ are often entry points to other traditional
credit programs, and these formats are partlcularly useful in meeting emerging

needs of a non—-traditional éllentele

1.4 Scope ’ ' . >
The main questicnSuaddressed in this report were:

1. To what extent are women participating in post-secondary
institutions?

2. 1In what ways are women participating in post-secondary
institutions?

3. How may post-secondary institutions provide more effective
access for women?

To andwer these questions, the Project Team:

.{ 1. conducted a limited status survey of non-traditional
\ forms of educational delivery for women,.primarily
N& non-credit activities offered by Divisions of Continuing
\\ Fducation and Student Services (Counselling in particular),

2. gathered information related to participation rates of
women in post-secondary institutions, and

3. reviewed literature related to perceived educational
needs of women.

4 , <

'
g
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"to clarify this distinction. . : s "

1.5 - Procedure.

The follo;ing ways were uséd to collect information: ’

1. A review of literature related to perceived educational
needs of women. k

.

‘.. N ~N
. 2. A review of demographic variables from the 1971 and 1976
census data. : )
s .
3. On-site visits to three college districts. Those administrators
available at that time were interviewed, as well as persons
.+ responsible for designing women's programs. :
. . . ‘ ~ _
. 4. _.An analysis of colleges, universities and school districts'
.o non-traditional forms of educational/ delivery (non-credit
,offerings- as advertised in the fall 1977 brochures).

*

5. A cross-validation of the analysis of non-credit offerings.

>

6. Telephone surveys'bf_Directors of C.E. and counselling programs
to hscertain those activities not advertised in the fall 1977
Continuing Education brochures. ;

16 . Definitions

) .

" For the purposes. of this reporé‘a distincgibn i's made between traditional and

non—tradi;ionai kinds of women's programs. The following terms are defined

A

. .Women's Access Prograi:

a variety of services including information (instructiom)
and specialized counselling to achieve at least two goals:
. ’ . s : .
- (1) to assist women to access the services and
resources of the institution and its community,
(2) "to assist the institution to modify any practice
or policy which presents a barrier to women as
adult learners. o
A variety of delivery systems may be used, including: workshops,
short courses, conferences, small support groups, drop-in .~ ~-
counselling, library resources, inter-agency referrals, and
distance education (e.g. mobile instruction, television).

i

S 4.



Women's Program:

a generic term which may include Women's Studies and a
Women's Access Progrdm. .

Women's Studies:

~an academic discipline{%onsisting of\formal academic course
work and research. It provides the analytical discussion of
the issues related to the discipline. For example,

Anthrogﬁ{ogy 150-Anthropology of
/ybmen - 3 Credits

An application of the concepts of

social anthropology to the analysis
of the status and roles of women in
a number of contrasted cultures and
social classes throughout the world.

Non-traditional forms of educational delivery:

the two forms surveyed in this report are non-credit activities
of fered by Divisions of Community or Continuing Education and
short courses or group programs (credit or non-credit) sponsored
by Divisions of Support Services.

" Non-traditional content:

information needed or especially appropriate to the emerging
needs of women. For example, Assertiveness Training, Financial
or Money Management, Leadership Training.

Traditional content:

information cbnfined to sex-stereotyped women's activities, For
example, Cake Decorating, Stretch and Sew, Typing Skills.

Non-traditional learning activities:

learning activities for women are opportunities which:

are specifically for women, raising
issues pertinent to them individually
and at the community and societal level,

. create an atmosphere in which women can ’
articulate their needs and express their
concerns, and share the commonalities of
their experiences, -« )



provide information and opportunities for
self-assessment and decision-making regarding
present and future directions,

. e

. _ provide information and opportunities for goal-
' setting regarding ‘futher education, training or
.,-employment, '

offer continuing support services, at post— -
secondary institutions, and in the community.’

1.7 Limitations

g » ~ : S

This report was subject t0'th;ée major limitagions.

First, this report recognizes the diversity of educational needs among women .
Many women who -are elderly, under-educated, handicapﬁed, soclally aﬁd/or
geographically isolated,fimmigrants,‘or ﬁative Canadians have special needs
requiring currichlum_develﬂbmeﬁt. Ihough'this report‘outliﬁés a process 6%
program development for women in general, this process (Qutlined in Section 4)
shOUiﬁ&encourage, if‘nol_requiré, curriculum or specific program development

_for these and other groups of women with special educational needs .

4

'

Second, this report recogniz

”;é wide variety qf important educational
'deliQery systems and areas of Egﬁcerq that this project did not include.‘

For example, the ”Reporf of the Commission on Vocational, Technical, and Trades
Tra{ning in British Columbia" (Goard Commission, 1977) documented the need

for women to be included in many stechnical and trades training prggrams becéuse
they "are channeled and segregated into a 'narrow range of occupations that
offer below-standard wagesf'.1 Though this is an important concern, time did

not allpw a status repgrt on apprenticeship and pre-apprenticeship programs,

Third, this report recognizes the important role of B.C.'s universities and
institutes in meeting the educational needs of women. However, this project .

does not report on them; time did not allow on-site visits, extensive interviews,
~

j -
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Pand complete collection 0? current participation rates. The complex natfire

. of these insbitutions and the size of at least one required more time and
effor ’ Examples of current programs and services'¥gr women provided by B. c:

universities and enrolment figures are contained i ppendix 1. Section 4.4

suggests two areas in which universities may contribute to Women's Access-

Proggams. These specialized areas are in addition to the process ?utlined -

i

in Sectionqé. »

e
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/! WOMEN IN TRANSiTION S o

) : Py . . " - ' .
The subject of’ this report is. women. Unlike othe; populations, éomen are
pervasive. They constifﬁte 51/ of Canada s people and include cross-
sections of a11 socio—economic sectors and cladses.’ Women.s disadvantaged
position has been amply documented in previous studies and does not need .'; et
repetition 120 Some women are(doubly disddvantaged in that theyvencompass -
“the handicap%ed Native pophlations, ethn1c groups, the elderly and the, ‘\~"///
under-educated. , . o -, ’ ’ N

3\ . ' < v . - ,'q
P N . R R

e 8 - - “
Changes which have occ¢urred #n society require, and will continue to

. ., N ). - . .
require an increasingnumber of fwomep to'enter the labour force. The ;}'

effects of the following cha s have important implications .for post-’ '//,‘

seconﬂary institutions. C / . 7

PR , e A

L4
.

1. Cost of Living - it is becoming increasingly necessary for Canadians .
to supplement one-imcome earnings. Women work out of ecogomic necessity.
For example, in those families with children under six ,years eof age ard
with wogking wives, 68.37% of the husbands worked for. $10 000 or- less
(1971)

- * ' ¢
2. Ghanges in FamiiXVStructure - whether by choice or circumstandes more '

women are, single in Canada. The numbér of women, 20 years “and over
who are single, separated, wi#dowed or divorced was 31% of the female
population in Cédnada in 1976.% The percentage of women ag-head of
single parent families has risen from 73.6% in 1956 to 83.0% in 1976.5
It is estimated that 43% of women who work. are the sole support of s

. their families. Many earn incomes below the poverty 1in€.6 In B!
82.7% of those families headed by single parents are headed by women.?

" The number of divorced females in Canada: increased from 100,800 in 1970
to 183,500 in 1976 - a rise of 82%.8 Bvitish ‘Columbia has the highest
divorce rate in Canada as of 1976. 9

3. Control of Reproductjive Functions - women are h¥ving fewer children.
The number of children per family in Canada has decreased from 3.5
in 1921 to 1.9 in 1975.10 The\ average age of a women\when her last
child attends school full-time s 35, Since Canadian women live to
be 76 years of age, this means that women have 41 ‘yeargpf their lives
for work, study or other activity. s




. 1 Y

. 4. Changes in. the'Labour Force - women spend 25 years_ or more in. the labour.

" Force. The numbers of women participating in the labour foxrce has ~ ,?f,
increased from 39.7% in 1971 to 45.9% in 1977. 11 Fifty seven point one
(57.1%) percent of the female labour force in J974 were married womer. 12

. : v .
Between 1966 and’l9J7 the participation rate for women in B.C. "has )

continued to increase vdrtually througl k all age groups.'" 13 B.C. ranks

v thi <akong the provinces. Im 1966 wonin’s participation in the B C.

, labo r force was 34. 64, in 1917 it wad 5897.14 *. Qg L ‘ ;.;
Women are leaving the labo r force for shgrtgr periods of time and there
is a trend towards notileag&ng at all 15 '%f L LA Y

» However, as noted . the Armstrong. énd Arms trong study* "despite the>
staggering 2hcrea8e of women in the/i our force, omen are still. r
clustered in se&=segregated occoﬁat (maindy ciezi' l\and service)
which are low payingl6 Occupati 1¥segrégation haslﬁemained virthally

’unchanged 17 §{xty four percent (64%) of total women' g employment in’ .
1971 was in 20.occupations out' of 500. Women who worked for a full ."‘,‘
.. year in 1972 had average earnimgs of $5 166 while,mtn working for the '
same period averaged $9 455.18 : ) @
< 5. "The Effects of the Women's Movement - “this has had significant effects

on numbers of women and has altgred their perceptions of their current
' * ¢, lives, For many it has’ raised expectations for self-actualizqtion and
‘ greater independence . : S «¥~R, . . ¢

.

R
i
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The changes wh1ch are occurring in the lives of women create demands for. '
an increase in the repertoire of skills’ to enable them to participate” more
fully in the labour force.‘® Many women are ill- equipped and ill—prepared '
to recognize, plan and prepare for. a new and necessary world ‘of ‘work and
study. Balancing the responsibility of both hbme,work and study means
acquiring effective management skills Women who have’ been homebound for
years or who are sole-support mothers have few marketable skills and low
self—eﬁteem. Society as a whole does'not benefit from: their under—utilized

and under—developed comtributions. o R x f = N

=

- <
Those’ women who are working in sex—segregated and low paying jobs will need

new -skills and opportunitieslfor upgrading. As noted by - the Goard Commission
MWomen continue to be excluded from many technical and trades training
programs and are’ channeled and segregoted into a narrow range- of'occupations

~ that offer below—Jtandard wages."19 The ltreaming into constrained ocCupational

o
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zh still active; The British Columbia Posg-Secondary

chdic 8 for women is-
Educationjgprolment'Forecasting Committee found. R "
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i

Educational institu ion

‘occupations sudh.as ¢
: qgrk/heal{h profession

Increasing numbers of,

(ﬁ

b

. . ‘ e .
"Career cho ces E?‘studentslire also considerably different -; A
betweeqffe ale and male*students”as evidenced fr?m two years' ' =
'Female students tend to cﬂoose tradit onal- female .
rical/secreEV}y teacher, or social "

R ) oy

.

/ are inheriting a clientele in—transi:idn.
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SECTION 3 . ..

N ~ ) |

" POST-SECONDARY INSTITUTIONS :. RESPONSES TO THEM-lfQNAL NEEDS OF WOMEN -
a RN X L . , . .

1,-qpanging Enrolment Patterns S

s B

.. q ! R

) 14
Post4§gcdn<;ry 1nstitutions are repositories 9f skills, information and ~
services. hese educational opportunities are pérceived.to be important by -

ﬁ\ women i Recent “trjedds fin partic bn rates document this awareness. )
: ) ‘\ - Y “/ . }/
! N D b S

1. Last year (I971\78) wgsen conbtituted 547 4/21 of the nop-vocatianal
students in B Cy colleges and Lnstitgtes.

PO

. . Over; the szt four years, the trend ta increased partic1patiun
by women. is evidenced. Table.l documents, this trend:

T Table/1

-

U . - Women as a Percent of Academic and Career/Techniéaf

Enrolments at B.C. Community Golleges and B.C.I.T., 1968,to Present

100% ° _ R _ - -
m ‘ 1 ’r E - r l .
e [ .g T ‘ RO
% _60 | e A S Fae - —- - Part-time "
2 s0 e T o ——"""1total . —
= ! | ! I L ' . I S i N
§ 40 : e G20 R B — B - +Full~time—
N 30 . -‘. P A - A e . . . . . L A
[ - SR N S O o - A ey St e o e e
U 1 1 /) -
ol 0 . L CoL [0 T S SR W J Y SN S
oy 1968 1969 1971 - 1973 . 1975 - © 1977 . Year
} & 1 =70 =72 -74 -76 -78

Source: Educational Data Services, B.C. Ministry of Education,
VA ¢ 977-1918) .22
N \ "W
P b i ‘
-Women's na{t#ﬁ\nitlon at a time of decreasing enrolment has been important

to post-secondarv™institutions. As Picot noted "Without the increasing number
of wimcn thoosing to attend colleges and universities in the 1970 8, Canada 5
overall post-secondary participation rate would have fallen. w23 Traditionally,
itohas been younger people who have been accessing post-secondary training.

A recenk phenomenon has been the increase of part-time women learners who tend

to be older than traditional full-time students. (Table 2)
':‘




~ o, hi - 5
‘Y . . . Table 2 T

1
~

-l Percentage of Women by Age Enrolled in Acddemic and

Y
. Career/Techn1ca1 Programs in B.C. Ggmmunity Colleges & B.C.I.T.

. ) October 31, 1977.‘
- _ . ] A%e R ’ N
17 = 19 20 - 24 25 - 29 30 - 34 35 - 39 40+
'Students ' _ . .
Part-time* 13.7 23.4 18.4 15.9 10.2 18.4
© Fulletime**/ 50.4 _ . 32.8 7.9 3.8 2.4 . 2.1
e L SN
* Median Age = .28
- . . o . ~
** Median Age = 19 . .

Source: Educational Data Services, B.C. Ministry of Education
(1.977-1978)24 : ‘

S ’ % : ,
Because of their age, part-time.status and large numbers, this population may
be viewed as pon-traditional. . <. ~

‘ - , ) ’ / .

Post}secondaryJinstitutions in North Americe have been characterized by treditional
educational approathos " However, the demands of adult learners wnose needs

“ could not be accommodated w1th1n trad1t10na1 structures have resulted in the B
dcvelopment of non-traditional approaches In pLoneering such far-sighted
concepts as recurrent educatdon, proponents of 1ffe- -long learning hate assumed
thé mandate of maklng traditiopal edutational institutions available to adult

learners w1th nwn—tradlttonal‘needs. Women have benefited from this development.

However, it is clear that further modifications are required.

A three-pronged approach to this process was advocated in "Learning To Be,

The World of FEducation, Today and Tomorrow" (Faure Commission, 1972). This

approach proposed: : ,

|

14 . -
'
-
Iy
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"...modification, transformation of existing institutions‘ .-
concéption and establishment of new institutions; and 'de-

institutionalizing' or 'deformalizing' of a portion of the ‘ w
.. educational activities, 4nd a search for non-institutionak
: methods.'"25 .

\
‘
2t e

Non—traditional approachesvto”learning are a response to social change, but
they also fac111tate change The relationship of these approaches to women .

learners has -been c1ear1y documented in UNESCO s Recommendation on the

Development of Adult Education.26'
}

”
. . . . ) ’

It shou1d be reco nized, however, that the increase in women's participation
g ] participation

does not. necessarf}y inean that their needs are being met, or that Sufficient

1ea}yers, These observations are documented in the literature (Section 3.2
*

and 3.3 and in the assessment of previders' opinions of programs (Section 3.42).
e i o : ' . . .
An examination of the barriers inhibiting women from continuing their education

£

led Willis_to conclude:
~ kY o B .

swhile there has been a great prollferatlon of educatlonal

« programs geared to women, there has been virtually no change

‘in the provision of eduéatlona] services necessary in order for a ~
woman to adccess learning in the first place. "27

- E3

Io asse8s needs and bdrrlers copcerning women learning at post- secondary K

(;institutlons a review of the literature was made. * This review revealed a
>p1u(lty of Cdnadlxn stud10* pcrtaining.to the educational needs of women,
esp((r)lly tho problems associated with 1earners returning to school Seven

studjes were included for this reporg.

. £ . ) .
I'hef are summarized in t¢wo categories:
. <
® . N ! 1
Perceptions of barriers by providers of programs for women
VTprvept%ons of goals, needs and barriers by learners and providers.

N

v

,

x . ) : :
An ERIC search was conducted, May, 1978.

O
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3.2 .Perceptions of Barriers by Providerc of Programs for Women.

* ¢
P

€

28

In one 1977 study, Willis surveyed women programers across Canada. The

P

returns from British Columbia were summarized in two categories: Rural

British Columbia and Vancouver and Victoria. The findings are listed in order

of importance:

Rural B.C.

Lack of re-training and re-entr-
programs

Lack bf 1ife‘skills, value clari-
fication and confidence building
courses

Lack of adequate counselling,
career guidance and career planninp
services

Lack of flexible hours tor programs,
i.e., part-time programs in the
day B

Lack of adequate babysitting and
¢hild care, or financis! help
for same ‘

Lack of financial help for part-
time students, and women on
family benefits

Lack of adequate information or co-
ordination of information, especially
on education, women's employment,
legislation, availability of

support services '

Lack of adequate career counselling
in public school especially in the
arca of non-traditional careers

benefits

R
Vancouver/Victorié

La of adequate counselling, career
guidsnce, and career planning services

Lack of adequate babysitting and
ciiild care or financial help for
samc

.ack of re-training and re-entry
programs

Lack of 1ife skills, value plari-
fication and confidence -building

_courses :

Lack of financial help for part-

time students and women on family
Lack -of adequate information or co6-
ordination of information, especially
onseducation, women's employment,
legislation, availability of support
services

Lack of adequate career counselling’
in public schools, especially in the-
area of non-traditional careers

. - N - ’
3.3 Perceptions of Goals, Needs and Barriers by Learners and Providers.

F
’

A revview of the literature,revealed six stmdi{fos each ot which focused on

different elients. These were selected because thty covered distinet sub-

populations:

16
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- Community women not presently-participating in post-secondary
institutions : ’

~ - Matufe urban students
—  “Rural women with limited means

- Sole support mothers

»
-

- Women learners presently atteading post-secondary institutions.

-
v

K;ékauerl'sz9 study of community woﬁen not presently pafticipating in existing
college programs found that the respondent s 'most frequently skated goal "was
for part—time opportunities to study. Other goals included opportunities in
credit programs and non-credit prog;ams. Educational needs included personal
development, professional development, vocational, - -academic - -and up—gradingi

‘ oppoifunitieé.' Barriers identified were a lack of daycare, "sensitive"

counselling services, flexible programing timetables, and job re-entry programs. ™

. 30 ' : -
Steele's study of mature urban students found that most respondents' goals

were for personal enrichment, prcbaration for new careers, increased skills for
existing jobs and pr(’.parution‘ for employment. The most serious needs .’Lndicated
oo . _ .
by Steele's respondents were for good study skills and adequate counselling.
Barriers included unavailability of off-campus courses and flexible dttendance
o roquirémcnts, inadequate financial assistance (especially for one-parent
' &

families), lack of child care, transportation and information about support

services. /

. - 31 ) - . .
A study by Richard on rural women with limited education and finances, showed
that rtwq)gxuivln s' woal  for selt esteem was seen as important to :lnylznv;ulvmi(
involvement . Thew needed adeqnate time to participate and expressed anxiety
about learning. They were alse concerned about role and family conflicts.
Other identitficd needs were tor tinancial assistance, child care and study skills.

The lack ot counselling services and re-entry programs were emphasized.

32
A study-on sole support mothers in Toronto was made by Vander Voet. Ident {fied
needs were tor day care, tinancial assistance tor part-time day care and
counsel ling located in the comunity.  Need tor fotormat fon about training and

re=training and a concern that educational institutfons, be more concerned with

O g -
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welfare recipients and assist them in developing self-esteem were also noted.
*Barriers included the reluctance of instructors to admit women to non-traditional
occupat ional courses.

<

33

¢ Mature women in Alberta were compared with vounger students by Ladan and Crooks.
* The most significant goals for mature women were for self-fulfillment ahd a
sense of identity, involvement outside the home (particularlv for employment)

and education. A minor interest in volunteer work was found.
v 5 ‘ N

- The s;‘wcif‘iv need tor counselling to assist  in dealing with role conflicts and
with lack of contfidence were expressed concerns of the mature group returning
to study. k ’

SR . ' . : L , ..
Brandenbéry, studicd women learners' perceived barrjers to their participation.
The learners' primary m-«“d:; were lack of study skills and counselling.

Barricers identitied were program pnﬂ‘cdurcs, lack of support services and
institutional policies which tended to discriminate against women returning
after many vears. Other batriers noted were lack of financial assistance,
cspecially tor part-time women learners whose husbands and familics did not
support their cducational aspirations. Both learners and providers rated

the personal poals of selt-esteem and self-fulfillment as major needs of women.
The learners sought educational goals in .as of life and career planning, ahd
achiovement of independence and preparation tor employment . Counselling
appearcd consistent Lyoas o needed inst itut ional service for women: life

connse L ing, oducat fonal conunsetb Fing, and career counselling.

It is clear that women ate current by attending post -secondary institutions:in
preater nambers. Whille some may be mect ing thelr poals sat 15.:1';1(‘101‘Hy, these
dtudies indicate that tor many others much morve is needed, both within t he
institution and to g ceas the institations.  That so tew Canadian studies are
available suppests a4 Lay between the presence ot this non-tradit fonal clientele

and recopnition ot thein need:s. Fut ther rescarch s necessary:

(1) to assess the needs ot thibs fncreasing von-tradit ional clientele
At poat - secoudary dnstitations, trom the perspect fve ot learners
and providers, and

I'H

O
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(2)gto examine‘existing barriers which inhibit others from
‘ccess ing learning opportunities.

3.4 - Status Report: Non-credit Activities for Women at B.C. Post-Secondary
Institutions. '

 This Section reports on one way in which women are participating in non- S
traditional forms of educational delivery at post-secondary institutions.

. It has two components:

- a report of non-credit activities offered by Divisions
of Continuing Education or Community Education at post-
secondary institutions, as advertised in those divisions' °
brochures, fall 1977. ) -

- a report of perceived needs and barriers by adminstrators
and/or persons who engage in programing for women at these
institutions.

In this way, an indication of the status of non-credit acﬁiyities for women is
provided. The report is not intended to be comprehensive. The limitations

are listed in Appendix 2.

3.41 A Report on Non-Credit Activities

To provide an indication of the status of non-credit programs for women in the
proviﬁce, ﬂzochure offerings were categorized and tabulated. To ascertain the
degree to which non—credig‘activities provided non-traditional instruction to
meet the emerging needs of women, a taxonomy was developed to divide ‘the courses

on the basis of their content_into four categories (Appendix 3)

This taxonomy represents ¢ atent areas that appeared .to be in one of the following

categories:
‘g .
7 Categories Examples
e Traditionally Male Fly Cast Fishing
Fundamentals of Supervision
Diesel Maintenance
Traditionally Female ‘ Typing Skills

Stretch and Sew
Cake Decorating

19
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Categories - Examp les -

General, Interest- ' Bridge
Conversational Language
Ballroom Dancing

Non-traditionally female ) Auto Mechanics for Women
Women and the Law -
Explorations for Women

Table 3 shows the total number of course offerings in each category.

Table 3
Distribution of Non-Credit Course OFTerings, Fall, 1977

Tradition- Tradition—- General Non-tradition- Total
ally Male ally Female Interest ally Female
No. of courses 1189 1381 3924 137 6631
Percent 17.9. 20.8 59.2 2.1

.

: L
Appendix 4 contains further information for each College and School District.
4
To check the face validity of the taxonomy, participation rates in each category
by sex from four college regions were calgulated. A random sample of 307% of
the activities from each category was -drawn. Table 4 shows the participation

by sex in sampled course offerings.

Table 4
Participation by Sex in Sampled Course Offerings
in Four College Regions, Fall, 1977

Traditidﬁal%y Traditionally General Non-Traditionally -

Male Female Interest Female
Female (%) 4.4 90.2 72.4 100

Male (%) , 85.6 9.8 27.6 0

[

Appendix 5 contains further information for each selected College and\School

District. ~ \\\J

20
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The following conclusions may be drawn: ;

» I

1. The majority of these activities focus on content which is
either Traditiona*ly Female or General Interest.

2. If the participation rates calculated to test the face validity”
of the taxonomy are indicative of participation in all such
+ offerings, then a large proportion of the enrolment in these
courses is women. ‘

3.. fhe survey was based on non-traditional delivery systems.
Within these, only two percent -(2%) of the content area
was identifiable as Non-Traditionally Female. It may be
inferred therefore, that a wide range of educational needs
of women are not being addressed.

Participation rates in thg two categories designated as Traditionally Female |
and General Interest afe very important. They provide needed recreation,
traditional skills and self-fulfillment in those areas. Many women who are '
‘socially and/or geographically isolated Ezfgt particularly in non-metropolitan

areas) benefit greatly from such non-cred opporEunities.

However, to meet the emerging educational needs of women, more learning

aptivitieé with non-traditional content are required from post-secondary

institutions. These are the learning activities which provide women with
opportuniﬁies to gain infofmation and skills required for life-planning,
employment, independence and wider options. These courses should be

learning activities which:

1. are specifically for women, raising issues pertinent >
to them individually and at the community and societal
level

2. create an atmosphere in which women can articulate their
needs and express their concerns, and share the commonalitles
of their experiences .

3. provide opportunities and information for self-assessment
and decision-making regsarding present and future directions

21




4. . provide opportunities and information for goal-setting regarding
" further education, training or employment.

5. offer continuing suppert services, at post-secondary institutions,
and in the community.
Some exemplary opportunitieé for women to access post—secondary institutions are -

illustrated in case studies in Appendix 7.

<

3.42 A Report on Perceptions by'Administrators and Providers

This section reports on the perceptions of needs and barriers of women learners
by administrators and/or persons engaged in programing, including counsellors.
It is based on interviews conducted dering the on-site visits t6 non-metropolitan -

and metropolitan areas, and by telephone polls (Appendix.6).

There are a few eXemplary programs in post—secondary institutions in B.C.

ﬁw Some administrators display positive attitudes towards the requirements‘of«
_women as learners with special needs. In a numbe¥ of instances, these are
recogtized in explicit or implicit policies. In cases where no policy exiets
there is some recognition that insufficient programing for women exists. A
number of administrators are currently developing proposals for further access

for women learners.

w

. »
However, many administrators tend not to distinguish between courses attended by

- women and courses designed for women. Their perception is that courses are.
"open! to all" and an often repeated observation is th@t "the bulk of our non-
credit clients are women'" These estimates range from 70% to 80%. ‘

b(However since enrolment records by sex are not consistently kept for non-
credit offerings, these remain estimateSJDnly) “ It is therefore assumed that

|
because many women attend, their needs are being adequately met.

Perceptions of needs and barriers vary widely among administrators, and between
them and persons actively programing access opportunities for women. &n‘

some instances persons programing termed the needs as "overwhelming". These
included reference to specific sub-populations such as immigrant women, single
parents, housebound women and low income earners. In particuler, the needs of

women in rural areas are reported as vast, especially in the North where women

0

Ty
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are is late have 1ow levels of SklllS, and where family v1olence,
Q.

alcoholism and mental health are urgent problems. (These were seen.as needs

-

in metropolltan areas as well). Specific needs cited were for fmore opportunites
or study skills, copiﬁg'skills,‘life—planning, re—entry programs, confidence
uilding, preparation for employment, and more»part—time opportunities for

men in both traditiopal and non-traditional career technical.programs. :

- - e » N ) . 3
Financial assistance for part—time students was a need expressed many times,
- ey

as well as for child care and support Services.

. -

" The providers indicated that some programing is occurring which does not

appear in reported or advertised activities. The providers initiate community

outreach when time and resources permit (lectures, workshops, discussion groups

etc.). or respond when programs are initiated and reqhested by community groups.

Attendance at such programs has, for the greater part, been excellent. Providers

expresseg a,geed'for more resoyrces, funding and support both for community

outreach and institdtions' offerings.

On the basis of these interviews and telephone polls, the following conclusions

were drawn:

1.

2.

3.

b,

AN

Women are responding to a variety of non-credit activities

rpresently offered. _«%

While there are exemplary programs for women and some positive
recognition of the need for accessing learning opportunities for
women, the bulk of the enterprise is ad hoc, peripheral and
fragmented. .

The initiative for much of the learning opportunities ‘for women
‘has been generated externally - from the community, and intérnally
- from a small number of persons in the institutions with a
commitment to this area. .

Where programing for women exists, there are few institutions which
have clear policies, or which have provided a sound institutional
base. The programing which occurs is often based on good—will and
the efforts of commited persons. Their accomplishments have been
extraordinary. This indicates that learning opportunities for women
are not a high-priority area, despite the fact that women learners
are estimated to constitute a significant propo¥tion, if not the
majority of enrolees, and that they respond to non- traditional
opportunltles.,’ :

J/ . - ' 23
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5.

Few systematic or adequate needs assessments have been
undertaken to ascertain requirements fqr needed prdgrams
and of special needs of women learhers.
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SECTION 4

A NON—%RADITIONAL APPROACH TO A NON;TRADITIONAL CLIENTELE
. \ L

If khe educatyynal\nee s of thexmajority of post~secondary institutions

clientele are to be mét, it is clear that non~traditional approaches are
“necessqry. Implicit in this thesis .4ds the necessity for change. Even

though several innovative approaches have been attempted thfbughout many. -

of Caﬁﬁﬁa;s post-secondary institutions, Willis concluded, on the basis

of a 1977 national surVéy, that significant change has pof-ocpuf d;

Ychange that would automatically integrate the services which women need

in order to learn"35 has not taken place.

Any proposed innovation or non-traditional approach should be implemented
in full recognition of past experience which clearly indicates some of

the potential areas of difficulty.

The most common areas of difficulty noted both in the literature36 and

in Secéion 3.3 of this report are:

(1) 1lack of institutional commitment,

&

(2) a prevailing attitude of many administrators that
womén\}\frograms are peripheral or a frill, and

(3) 1lack adequate resources (financial and staff).

- -

This report recognizes the autonomy of all post-secondary institutions. it

also recognizes the diversity of resources, administrative structures and
clientele. It is w1th1n this context that*the following guidelines for imple-
menting Women's Access Programs is recommended. Each post-secondary institution

may implement it to varying degrees.

4.1 Recommended Guidelines for Implementing Women's Educational Acceés
Programs in British Columbia Post-Secondary Institutions.

There are three sequential components to the recommended guidelines for imple-

mentation.
> \

-~

1. The Role of the Ministry of Edud%tiﬁn (4.2)

' 2. Guidelines for an Institutionally Based Women's Access
' Program (4.3) R . /

e T ' 3. A Women's Access Program: ‘A Working Definition %%, 4)

e

N - ’ r ':(‘ 2
3 "u

< [}
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4.2 The Role of the Ministry of Education . ’ -

The Ministrytof Education should in recognizing the educational needs€;§$l !
women, formulate. policies and assign those policies a high priority. This
priority shouhg/ge demonstraﬁed by implementing the following steps: A

k)

. X .
<y P > o

1egipimate,ﬁcontinhing

a)‘ DesignateFWomen'swActess Programs'as

) part of all’ post-secondary programs.

“-s= b) Assign-the positiom‘of Provincial Co
- Employ a permanent, full-time '

;
&

ordinator to the program.
on to ch-ordinate and assist

. in the development of needs assessments and programs generated ol
. by post-secondary institutions, to assist in the on-going
[ evaluation of implemented programs, and to assist institutional’)‘% .
" " based persons (e.g. design and arrange. in-sérvice programa)

This person should be highly qualified.* 2

L A

. c) Establish a Provincial Program Review Committee to advise %y ;!

’ Ministry of Education on the progress of implementing, maigtaining,

, ) and improving Women's Access Programs and to offer assistance \\‘
the Provincial Co-ordinator. The Committee should be comp . 'oftﬁy_}

five to seven women who are currently employed in positions™;
which they have directly either designed imp lemented and/or

evaluated a women's program, or served on a similar committee with® ~ €
similar tasks, or who have current expertise on the changing role {» -
of ‘women. Colleges, universities, school districts, and institut !
should be represented on this Committee. X o <<f‘ .
<. . it %

. - - “ ?V
The intended outcome of this component is for the Ministry of Education to - o
recognize and fully integrate Women's Access ProgramS-into the Ministr¥’'s . f
organizational structure. . R i_g&w
4.3 Guidelines for an Institutionally-Based Women's Access Program: ﬁ¥i‘ :

-

*

T
Each institution planning to implement a WOﬁlen s Access Program ggay ;h/Eo

L -
proceed along the following lines. 1In reviewing these guidelines som ‘titutions

may require additional funding. Proposals for a‘Women s Access Program including ~

requests for funds may be formulated on, the basis of the following guidelines:

* Qualifications should include a degree in a related field, post- .
graduate training in research and program evaluation, extensive experience
with women's programs in post-secondary institutions and experience in research
and program evaluation.

*k . .
Some institutions have, to varying degrees, instituted a Women's Access

Program. The Program Review Committee should assess each institution's
proposal taking into account which guidelines have already been implemented.
¥
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a) Establish a~Women's Access Program Comnittee composed
s of women gepresenting faculty, students and-members of
the community.* The. c4mmi ttee's function ywould be
advisory to all aspectg of the program inclyding partici-
pation in hiring 2 Drogram'co-ogdin?tor» reporting to
" the Pé¥ovincial Program Review Committee and in the formulatiom )
of program goals and opjectives.

-
4 .

*% ! .
b) Employ a full time  qg-ordinator wh ks are to:

~/{‘~ (1) conduct a needs assessmdnt of both community
women and inggtitutional practices (e.g.
admissions policies, availability of student
services, Support groups, fipancial aid, -
“curriculum, a¢c.), 'and .

C(11) review the jingtitution's .organizatjon to
rec d hoy a Women's Access Program can _
be ‘in ded i the administrative gtructure.
¢) Allocate resources adequate tq begin a8 Program (i.e.
to conduct a needs asgessment and formulate goals and
. objectives), including:

(1) .  a budget for Operaging and capita] costs . - '
4 including appropriate physical facilities.

d) Establish a tempOrary administrative Structure inc}uding:

> (D a co-Ordinatorrwhd repbrts to the chief
' ) executive offjcer and meets regularly with
the Women's Access Program Commitiee, and

’ (11) a Women's Access Program Committee who
offere advice to the co-ordinator, 4

,'rb Ve />
P

"Members of the community" May include women from relevant community agencies

or groups. In colleges and ipgtitutes, staff repregenthtives may be appropriate.
* An most institutions, it 1S extremely important that these tasks "are deemed

impotfant enough to employ a person full-time. Parg-time attention"introduces

a constraint which will Ultimately defeat this process. However, some B.C.

colleges with a small number of faculty and Very limited resources may not

be able to.allocate a full-time position. In such instances, these institutions

may wish ‘to make appropriate requests in their Proposals.

)
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The intended outcome of éhis process 1is to formulaté/a‘Women's Access
Program based on an.adequate needs asséssmeﬁt of community women ‘and
institutional -practices which 1is apprdpriatg to tﬂe‘inst}tuﬁion, (its
goals and organizgtion) and fully integrated as an important program.
Implementation may require additional funds. Thg Miniq}ry of Edhcétion
shouldlallocate_resources to assist post-secondary institutions in
implementing these Women's Access Programs. The Ministry of Education
'shoulz be available tohassist and advise o;>progr;m development for each
institution. -~ ~ : ‘
Women's Access Programs will v;ry for several reasons., First, tge
educational;geeds of womeq'will vary. The "Repo;t of th% Distanée Education
Planning Group noted that ''there are significant differences in the regional
demographic characteristics of British Columbia."gii\Socio—economié indicators

will obviously have an impact on educational demand.

Second, each institution will be organized differently and have different
policies and practices. Such differences will be reflected in the object—
ives of Women's Access Programs. A review of an institution's practices
will uncover‘some worthwhile innovations not commonly adopted throughout
British Columbia. For example, Simon Fraser University's drop-in child
minding s®rvices, and Douglas Céllegé's curriculum laddering in the Health
Services Division which allows;gtudents to apply each program module to

a more advanced training program.

Third, community resources will vary. For example, several communities
have Women's Centres funded primarily by the Secretary of State (Appéndix 8)
and other community agencies and groups. Wpﬁen's Access Programs should take

into account these agencies' ob jectives and functions, to avoid duplication

of services. Appendix 9 details an example of the concern of a community

agency explicitly related to this report.

4,4 A WOmen}s Access Program: A Working Definition

This section includeé some essential components of a Women's Access Program
(4.41) and examples of both content and delivery systems to achieve program

goals (4.42).
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4.41 Essential Program ngponents

Essential -program components include a statement of goals and objectives,
a planning and evaluation strategy, and an organizational approach) that would

successfully integrate the program within the institution.

-

N a) Goals and Objectives’ !
A Women's Access Program should have at least two goals: l
(1) to assist women to access the services and resources,
of the institution and its community,
) - ' E-N
(2) ~ to assist the institution to modify any practice or
policy which presents a“ barridr to women as adult

learners.

The objectives and prioritigé assigned.to each goal should be
a product of a needs assessment of community women and of the
institution's policies and practices.
L
b) Planning and Evaluatiom

»

The Program Co—ordlnatqr, in consultatien with the Women ' s

Access Program Committee, should develop planning strategies.

A formative evaluation plan should also be developed, with
assistance from the Provincial Co-ordinator and the Program
ReviewMCommiftee. V ) .

¢) Alternmative Organizafional Approaches

The way in which a Women's Access Program maf be integrated
into an institution depends not only on the organizational
structure of the institution but also on how the program
itself is organized. Some possible approaches include:

. s

1) a Women's Program Division (cdmparable to a Counselling
Division), directed by a co-ordinator, and housed in an
Instructional or Student Services Division. (Possible
services for this approach as well as ‘those that follow
are 1isted in the Section 4.42). .

(2) a Women's Resource Centre (comparable to a Career
Resources Centre or Learning Assistance Centre), directed
by a co-ordinator, and housed in an Instructional or Student
'Services Division. A Women's Centre may be located on
campus or in the - most likely area to serve cli7nt needs.

«




A ‘ \ (
g Inzlﬁrge geographical areas, several small storefrbdnt
- R offifes may be established in conjunction with or
S added to existing agencies such as family services,
_‘, community based Women's Centres, ?.W C.A.'s or libraries.
> In these cases, one or more persons may extend the
services of thq\gnstitution on a part-time basis.

(3)e A Director of Woé%n s Access Programs (comparable to
an instruction g Director of Planning, C.E., or Training
in Business and Industry)

B4
< 4

4.42 Content and Delivery Systems

The content of a Women's Access Program consists of the services it offers to

meet stated goals and objectives. Selecting from the services listed in this

section, and determining how tﬁey are implemented will depend on the needs assess-—

\JZent, the institution, and those regources available in the institution.

>

4.42a Goal 1: Access 4

—

\
This part of Section 4.42 identifies two of the major service areas which

may be required and some of the ways in which services ﬁay be delivered

to meet the first goal:

s A P a
A LI : -

to assist women to access the services and tesources of the
institution and its community. ’

There are two méjor service areas. These service areas and delivery systems
are directed toward women learners in general. Programs for specific sub-
groups (such as native women, immigrants, single pargnts, senior citizens)
should be developed and piloted within each institution. The Provincial
Co-ordinator should encourage and support Fhis kind of curriculum development

N

and disperse the results to all institutions' programs.
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One of ‘the major sérxéce areas 1is offerihg information.

a)

£l

Information

(1)

(2)

(3)

(4)

(5)

- *
Information on &duicational opportunities (e.g. academic, *

career/vocational %rograMS) should be readily available.

Information could be in the form of a workshop, an open-
house, brochures, media presentations, and/or meeting
and speaking to community, groups. '

Information for development of self-reliance i.e. those
skills most women do not traditionally acquire (e.g.
assertiveness training, small group discussion, public
speaking, leadership training, basic auto mechanics,

small appliance repair, financial management,and budgeting).

Educattonal delivery could include workshops, short courses, -
formal courses and library materials. The Open Learning
Institute could be instrumental in delivering these services.
Information for personal development (e.g. how to deal with
stress, building self-confidence, risk-taking, supervisory
skills, management skills and citizen advocacy skills).
Information could be in the form of workshops, short courses,
formal courses and library materials.

[\

Information on decision-making and life-planning, i.e. how

tp formulate goals, priorize objectives, construct a plan.to
meet gpals and locate necessafy resources. '

4
Thesé may be delivered by using workshops conducted on a large

' scale, small group workslops, media presentations, and library

resources.

Information on educational re-entry (e.g. how to do it, what
is required, and how to persist) An example of this kind of
program is described in Appendix 10. ’

Relevant delivery systems may include workshops, short courses,
media presentations, and library materials. - :

*

Courses in Women's gtudies may be especially appropriate since they provide
an academic discipline supporting many of the theoretical constructs upon
which much of this program is based.

P-
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The second majo¥ service area is specialized counselling.

t

-

b) Specialized Counselling

(1) Personal counselling.  The need for specialized counselling
in this area is well documented.38 This is one of )
the most crucial services to women adult learners. Counsellors
offering this service should have expertise, specialized
training and/or be familar with the growing amount of research
and theory development in this area.

=
(2) Emotional support to assist women in resolving role conflicts,
home-study conflicts, familial stress, and anxiety associated
with returning to and competing in a school environment.

This service may be delivered by counsellors (with special
training and experience) in a one-to-one situation or in
small groups.

(3) Career development which assists women to select non-traditional.
educational programs and careers. Women must be informed that
career choice should be based on interest and ability, not on
sex-stereotyped occupations. -

Delivery of this service may be one-to-one counselling, group
counselling, media presentation,and small or large workshops.

4.42b Goal 2: Policies and Practices

This part of Section 4.42 addresses the second goal. The way in which a
Women's Access Program plans to meet the second goal: '

to assist the institution to modify any practice ;r policy

which presents a barrier to women as adult learmers

. »

should be based on the results of the assessment of institutional practices.1
Since each institution's policiés and practices vary, this report may only
suggest areas of potential concern. Reducing any poﬁential institutional
barrieis will necessarily be determined locally, However, the Provincial

Co-ordinator and the Program Review Committee should be available to offer

advice and support to each program.

a
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The following list contains examples of practices and policies which may

encourage women as adult learners: ' ?

.

1. actively encouraging women to consider wider educational
' and career options (especially non-traditional career and
vocational programs). .

2. flexible hours for programs (e.g. part—time programs during
the day).

¥
3. financial aid for part-time students (e.g. active intervention
for women to obtain support from other agencies).

4. child minding offered on a drop-in basis.

5. flexible admission requirements for career programs (e.g.
admission for part-time students).

6. availability of credit for life experience.

7. provision of study skills, learning assistance, refresher and
re-entry programs.
Institutions implementing a program in these two areas (4.42) using the
process previously outlined in Section 4 require specialized resources for
Areéearch, evaluation and program development. Such resources are dispersed
throughout colleges, universities, institutes, and school districts. However,
B.C.'s universities may make significant contributions by providing pe}sonnel

in these areas.

For example, resource:; for research and evaluation may be provided to examine
policy issues or to develop and evaluate programstfor special populations
(immigrants, the elderly,etc.). Resources may be/provided to assist in the
development of needs assessments. Uriversity of British Columbia is noted

for their facuPbty who have specialized in this area.

Another example is the provision of resources for professional development
for program planners. Institution 1 based persons could benefit from

courses and seminars in several arxeas.




Courses and workshops in those subject areas in which universities specialize
could also be offeréd. The growing amount of literature in counselling and

career development for women could be the subject of several courses for
counsellors.
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SECTION 5
CONCLUSION )

Women are a non-traditional clientele for post-secondary institutions.
This population has not had sufficient access to information, skills,
and seryices required by the chénging lives of women. The requirements
of WOﬁgﬁ are compelling; these will likely continue as will the demands

& P
they generate for educational instjtutions.

If sufficient access is available at post-secondary insfitutions, the
accommodations outlined in this report will in time, become regular
institutional practice. When thié occurs, the institutions will have
adapted to the needs of this new and non-traditional population - a group
which is a sizable proportion of the populations the institutions are

intended to serve.

"
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’ A APPENDIX 1-

. ““¢ - THE UNIVERSITIES: OVERVIEW OF CURRENT PROGRAMS FOR WOMEN AND
e iy PART-TIME UNDERGRADUATE ENROLMENT p
';A;hajor limitation of this project was the inability to adequately report‘
“on thé universities in British Columbia.

o »The foilowing are examples of current programs snd services available to
;ﬁg women learners-at the universities. They are highlights and are not intended

to be a comprehensive list of non-traditional offerings for women.

o .-

x

”University of British Columbia

The ,Dean of WOmen s Office’ has initiated a Career Orientation Program for !
R women that 4ncludes Career Counselling, Workshops, an Internship Program
for ‘women students in non-traditional occupations (e.g. Forestry) and Career
Panel Prqgrams. (With particular emphasis on re-entry for mature women).
- ' These programs have been very successful. A respondent in the Dean of Women's
. (Pffice %stimated that thirty percent of the student population is over .thirty
years ot age and of these, one third are single parent mothers.

A

The Women's Resources Cenitre of the Centre for Continuing Education is

lotated off~campus and offers counselling and referral services for women,

short courses, workshops and life-planning skillé. 1In the fall of 1977,

at least 'sixteen courses were offered; attendance has been high. In addition,

the Centré staff act as resource persons for other institutions and community
. agenc1es

~There“i3 an on-campus Women's Centre in the Student Union Building which is
«currently engaged in a literature search on career coultiselling, career entry
" and re-éntry programs for women.

"T‘
. h ¥
The Division of Continuing Studies specializes in Women in Management. In
v the fall of 1977, it offered courses on Budgeting, Finances, Team Building,
- Leadership, and Communication Skills.

a

_Sfmoh Fraser University

I

The Counselling Service offers Career Planning, Assertiveness Training’ and
discussion groups each semester. Non-credit workshops have been offered
for community women, and counsellors act as resource persons as well,
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There is a large'formal Women's Studies Program which offers a Minor
Degree in Women's Studies. This summer, 1978, Women's Studies is
currently offering several non-credit courses for women.

ﬂliversigy of Victoria

Several courses for women were offered by the Counsellingﬁgéntre and the ¢
Division of Continuing Education in fall, 1977, such as Coping with Stress

and Self-Explorations Seminars for Women. As -well, workshops for Women in
Management and Changing Women in Changing Worlds have beengoffered. The
University of Victoria works with Prime Time, an agency cgicerned with women

in their middle years and in conjunction with them have offered Women and
Health, and Women in Middle Age, which included testing and interviews.

The response has been very good. A counselling respondent stated that there .
are more requests for services every year, by and for women.

\
A

Tables 5 and 6 contain information related to B.C. universities. These tables
are comparable to Tables 1 and 3 containing information related to B.C. colleges

¥

and institutes.

’

Table 5

Part-Time Undergraduate Enrolment by Sex in B.C. Universities

1975 1976 . 1977
Male Femaie Male Female Male Female »
Simon Fraser University 1033 1012 1196 1294° 1269 1477
University of British " L
Columbia 1250 1990 1115 2084 1180 2118
Univefsity of Victoria 615 1049 630 1159 686 1267

Source: Educational Data Services.
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Table 6 —
pistributios of Nofi-Credit Courses Offered
by B.c. Universities, Fall 1977 '

b4

Traditionally Traditionally General ’Non—Traditionaily Total

Male i Female Interest % " Female
No. 4 No. % No. % No. %
Simon _
Fraser o ‘ 3 -
University 1 3.1 1 3.1 25 78 5 - 15.6 32
. if
University )
of British o ]
© Columbia - - 6 3.3 158 87,8\ 16 8.9 180
: University | . &
i of Victoria 2 3.2 4 6.4 56 90.3 - - 62
2 . .
TOTAL 3 1.1 11 4.0 239 87‘.2 21 7.7 274
!
1
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APPENDIX 2
LIMITATIONS OF ANALYSIS

Brochures

1.

Brochures for the Fall 1977 were selected as containing the most
comprehensive listing for the year. Not all brochures were
available - approximately five were missing for the‘Province.

2. These brochures do not show courses which were arranged after
‘ printing deadlines. '
3. The brochures do not show some courses which are arranged and
offered in conjunction with other agencies.
Content

P ~

Problems arising with Continuing Education credit/non-credit categories:

1.

44

Some courses are categofized differently by institutions, e.g.
Career Explorations for'Women is offered by Student Services
Division at Douglas College for credit, while at Capilano College,
this is a non-credit activity.

At some colleges, courses are advertised in Continuing Education
brochures if they are offered after 6 p.m. These include University
Transfer Credit courses.

Adult Basic Education offerings were excluded. These courses are
offered by different Div%gions: Vocational, Continuing Education,
Academic or Student Services. Furthermore, they are considered

formal as they have an evaluation procedure.

Employment Orientation for Women is clearly a valuable non-
traditional activity both in content and the delivery system.

There were 27 E.0.W. courses during 1977-78 at nine colleges and

the, Pacific Vocational Institute. This program is also administered
under various Divisions and, for this reason, was considered outside
the scope of this report.

Some courses are listed as leading to certification (e.g. Air
Brake Mechanics) but students may take them for self-interest only.
Therefore, they were included in the tabulation.

Some brochures co-list offerings with colleges, school districts,

and Parks and Recreation. School Districts have more formal co-
ordinMion in non-metropolitan areas; .in the metropolitan areas the
arrangements are informal. Tabulations were made according to
present continuing education administrative structures as represented
in the brochures.



APPENDIX 3 \
BAMES FOR/DEVISING A TAXONOMY . )

Bases for devising-a taxono

!

1. Traditionally Male Courses:

where a student receives information/skills in an area usually
defined as a male activity or interest e.g. Fly-cast fishing,
Diesel maintenance, Fundamentals of Supervisioni \\\

2. Traditionally Female Courses:

.

where a student receives information/skills in an .area usually
defined as a female activity or interest e.g. Macrame, Typing,
Stretch and Sew, Cake Decorating. ©

s

where a student receives information/skills in an area usually
considered of interest to both males and females e.g. Ballroom
dancing, Bridge, Conversational Language. _—

3. General Interest:

4, Non-Traditionally Female'

where a. female student receives information not normally

included in traditional courses, or skills not usually acquired

in traditional courses e.g. Auto Mechanics for Women, Exploration
for Women, Women and the Law. ‘ L
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Aruitoxt provided by Eic:

DISTRIBUTION OF NON-CREDIT COURSE

-~ APRENDIX 4
Tab 7
S OFFERED BY B.C. COLLEGES AND SCHOOL

DISTRICTS, FALL 197

Cqlleges andb
School Districts

Camosun College(S.D. # %1)

Sch¥ol District # 62
School"District # 63
School bistrict # 64

Cap%lano College

School Pistricts # 44 &

45
School District # 48

. Carlboo College

(School Districts # 24,
26,27,29,30 & 31)
School District # 17
College of New
Calendonia

(School Districts # 55,
& 56)

School District # 28
School

D&trict # 57
N ¢

Doug las College
School District # 35
School District # 36
School District § 37
School DEstrict # 138
Sehool District # 40
Sehool District # 41
School District # 43

East Kootenay

College

(School Districts #1272,

1.4 & 18)

Fraser Vallev ¢olleye
Iastern,Region

Fraser Valley Collepe
Western Region

Malaspina College -
(School Districts # 47,
65, 68 & 69)

Sehool Diatrlct # b6
North Island Collepe
(School Districts #orny,
71, 72, B4 & BY)

North Went
College

(School

Commmity

Dintriets #0H0
2, 54, BO A BH)

Northern Lights College
(S.n. F 59,60 ,81 & HI)

Ok anagan Collepe
Rove lstoke

Ok anagan Col lege=vsrnon
Atmst rong,, Lauby

Okanagan College-Shuswap,
Foderby  Falk tand S camoun

& Sorrento

40

Community

Traditionally Traditionally General Non-Traditionally ,Total
Male , Female Interest vl Female
No. %z | No. AR 7| Fo. ;
""" d
115 31.7) 51 14.0 #195 53,7 2 oie 363
3 6.5 14 30.4| 28 '60.9 1 212 46
10 16.4) 14 23.0|] 36 59.0 1 1.6 61
3 4.6 9 13.8] 50 - 77.0 3 4.6 65
5 g%} 78 75.7| 11 10.7 103
29 16.8 :Bﬁ 71.8| 2 0.7 {273
13 17.8| 69 68.3 1 1.0 101
. 18 20.0( 33 50.8 1 1.5 65
2 0.0l & 20.0| 12 60.0} 2 10.0 20
1 ’
67 33,71 24 12.1) 104 52.3 4 2.0 199
35 21.6] 29 17.91 97 59.9 0.6 162
12 14.3] 24 28.6| 48 57.1 - 84
17. 14.4| 21 17.8| 68 57.6] 12 10.2 118
25 “17.01 31 21.1| 89 60.5 2 1.4 147
54 18.4) 71 24.2| 159  54.3 9 3.1 293
36 16.9] 47 22.1| 128  60.1 2 0.9 213
33 20,41 46 27.2) 85 52.5 - - 162
L2l 11.6] 41 22.7) 117 64.6 2 1.1 181
19 16.0] 42 17.3] 152 62.6| 10 4.l 243
Y1 0.4 68 22.91 195 65.7| &3 1.0 297
i
\ 30 20074 42 29.0| 70 48.3 3 2.1 145
\ ‘ .
i 27 14.1 i 19.9 {121 63.4 ) 2.6 19
i 19 4.1 52 22,21 146 624 3 1.3 234
31 5.2 Y4 2.6 5y 4h.7 3 2.4 123
il 1469 1y 7.6 46 62.2 4 5.4 14
91 IM\;‘;"‘Q“’ 26.4 1h9 9.7 2 0.7 288
1o |4 woal s s 9 b 201
09 . 29 6] I8 6.3 ) 121 51.9 5 2.1 231
4 1.4 8 7.1 24 od.o 1 2.9 ¥
1 18.4 1Y) v 104 Wh. ) 4 21 190
20 6.5 40 [ 90 vy Y hiol 121
t o
N
~
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Colleges and
School Districts

Okanagan College,

Ke lowna,Mt.Boucherie, °
Rutland, & inc. former
School District # 23

Okanagan College
Penticton-former
School District # 15
Summer land, Keremeous

Okanagan College,
Osoyoos, Oliver,
Okanagan Falls

School District # 13

Selkirk College

(School
10 & 12)

School District # 11
Vancouver Community
College
School
School

District # 39
District # 46

TOTAL

school di
avafl

s ome

we e not

Districts 7 & 9

APPENDIX

4

Continued

Traditionally Traditionally Ceneral Non-Traditional Total
Male Female o Interest Female

No. . ... % | No, ____ _ . XNo. _____%No, A
i .
54 22.5| 65 27.1 | 118 49.2 3 1.2 240

16 16.7) 22 22.9 58 60.4 - - 96
L5 11.4 9 20.4 30 68.2 - - 44
: 3 17.6 2 11.8 12 70.6 - - 17
I
| 8 8.4] 11 11.6 74 77.9 2 2.1 95
i
!
) 13.7] 19 26.0 37 50.7 7 9.6 73
|
| .
7o 2100 9.6 | 229 68.6 3 0.9 334
i 6l 9.8| 152 24.5 | 401  64.7 6 1.0 620
| 14 17.31 18 22.2 46 56.8 3 3.7 81

AL }
ARTE 17.9] 1341 20.8 [3924  59.27 137 2.1 6331
| l
' |
. 13 - —— —— —_—— - —————
stricts may have been Inadvertent 1y been omitted. Flve brochures
able tor analvaisg,
L)
LN
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; » APPENDIX 5
| Table 8
, |
PARTICIPATION BY SEX IN SAMPLED COURSE OFFERINGS IN FOUR SELECTED COLLEGE REGIONS, FALL 1977
i ’
Institutions & Traditionally ., Traditionally General Non-Tradi tionally
School Districts Male Female Interest ' Female
Male Female Male Fedale Male  Female Male Pemale
h Z / A } A / :
Capilano College 83.0 17,0 127 87.3 28,5 7.5 0 109
School District Nos,

b4 and 45 8640 14,0 0 100.0 23,9 6.1 0 100

Bast Kootenay Community .
College 835 163 1.6 92.4 0.1 5.9 0% 0

(School District Nos.
1,2, 3, 4418

Malaspina Communif§
College 91.1 8.9 1.1 98.9 19.2  80.8 0 100

(School District Nos.
47, 65, 68 & 69)

North West Community
College 82.9 17.1 14,9 85.1 35.8  64.2 0 100

(School District Nos,
50, 52, 54, 80 & 88)

A .
> * - ‘ ~
. Three courses were advertised but cancelled. Fixj




* .
For example, principals and deans.

APPENDIX 6 f
'BASI‘S' FOR REPORT ON PERCEPTIONS BY ADMINISTRATORS AND PROVIDERS: '
- ’

Twenty-four informal telephone interviews were conducted of all
available Continuing Education and other relevant® administrators
of colleges, and school districts in the prozi:ce.

Eighteen informal telephone interviews were cynducted of available
counsellorsgin the province. ‘

To augment informatiop obtained in the brochures and by telephone
interviews, three on-gite visits were made. Locations selected
by .the Project Advis ry¥.-Commit tee represented an Interior Region,
an Island Regfon, a Northern Region. These were East Kootenay

Community Cgllege, Malaspina College and Northwest Community College.

Thirty-eight on-site interviews were conducted with administrators,
continuing education administrators, co-ordinators, counsellors and
cemmunity persons. . In addition, persons in the lower mainland metro-
politan area were interviewed.

The purpose of the interviews was to obtain descriptive infgrmation
on the status of women's programs with respect to existing yolicies,
priorities, perceived barriers (institutional and on the part of
women learners) support services offered, programing initiative and
to what extent needs assessments had been conducted.

a

J(
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APPENDIX 7
EXAMPLES OF ACCESS OPPORTUNITIES

.

In conducting this report excellent examples of accessing learning opportunities
for women were observed. These have taken one of the following three forms:

1. A course or learning activity (formal or informal) at the
institution or in the community,

2. Counselling, including academic, vocational, career and personal,’

3. Women's Resource Centres located on campus or in the community.
Three illustrative cases of access to B.C. pbst—secondary institutions follow:

1. A woman in her late thirties, married with two teenaged children.
She attended a one-day workshop given by a community college on
"The Changing Worlds of Women." She had vague needs for more
fulfillment but felt unsure of her capabilities or her goals.
From the supportive atmosphere of the workshop and information which
was available, she was encouraged to investigate enroling in a program
at the college. She decided to take a Community Service Worker one-
year program. She has graduated and now workd -as Director of a volunteer -
agency.

2. A woman, single parent of three yowmg children?vin her late twenties.
' She wanted to prepare herself to be self-supporting. She had,few
skills and low self-concept. She was encourgged to make an appointment
with a female college counsellor, who was supportive. She enroled in
~ Lifestyle Options for Women, folldwed by a Career Explorations course.

She discovered her interest in teenage psychology, took several courses,
worked in a drop-in centre, where eventually a part-time job was created
for her. - Over five years she has continued to take courses, on a part-
time basis. She plans to transfer to a university when her children are
older. - '

3. A woman in her early forties, married and the mother of seven. She had
feelings of dissatisfaction and lacked direction. She sought advice from
her minister, and later from a psychologist; she. was told to take up more
hobbies and home-based activities. Fearful of a growing depression, she
heeded a friend's persuasion to drop ¥n at a local Women's Centre. She °
came for many weeks before joirding a discussion group with sympathetic
peers. She has since taken Life-Skills Planning and vocational tests
and is planning to enrol in a Nursing Program at a post-secondary
institution. '

Ly
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APPENDIX 8
WOMEN'S RESOURCE CENTRE ACTIVITIES - AN OVERVIEW

During the information gathering for this report, informal telephone inter-
views were conducted in the province to assess the present status of women's
resource centres. These have, in many instances, provided an innovative way
for women to access learning/opportunities in post-secondary institutions.
Eight persons were polled, dnd nine persons were interviewed during on-site
visits. :

, <
An important distinction should be made between a women's resource centre and
a women's resource group. Women's,resource groups may perform the same
functions without a physical loecation.

v {

Location (This list is not comprehensive). ~

y ~

A number of centres and groups exist presently in B.C. In the Interior these
include Cranbrook, Nelson, Kaslo, Salmon Arm, Vernon and William's Lake. In
the North they exist in Dawson Creek, Burns Lake, Fraser Lake, Prince Rupert,
MacKenzie, Kitimat, and Terrace. A number of groups and centres previously
active @¢n the Island are now defunct. There are several centres in the Lower
Mainland, both institutionally and community based, including the University
of British Columbia, Simon Fraser University, Capilano College and in the
communities of Richmond, and Port Coquitlam.

Functions L .

:

¢

S

Such centres perform a variety of functions, reflecting the needs of the region
and its clients. They offer information, referrals, drop-in activities, formal

and informal counselling, workshops, courses, lecture series, and skills s
development. . i

@ &

S

Funding

Funding varies and is a major prbblem. Grants have been and are received from
the Secretary of State, Human Resources, Canada Works, and other sources.
Function follows funding and in some cases Centres are unable to meet their
primary goals, but instead confine their activities to conform to the nature
of the grant. )

Conclusion

Women's Centres are a fairly recent phenomenon. They provide an important

term funding, in conjunction with systematic needs assessments and evaluat&pn
procedures could provide needed access to education for women.

link between communilz women and educational institutions. Adequate and loné-f o

L,
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WOAEN'S nosounoo cnonn J
FIVE JORLS, 5 THE RSO EIST 1N B0 ’ Lo T
N FINDING GORLS/FUNCEIONS . | b e BASE/LOCATION
1 Q' j v
U.B.C. Centre for *Centre for Continuing To offer counselling, career § personal lifé Professional Base: Inatitutional

Continuing Education

Education,U,B.C, &
Cost-Recovery on Non-
Credit Courses

planning, infornations refétral, give courses, .
workshaps, grpup counselling, life-plen § lifew
skills, provide infornation & referral services
& drop-in 1 Nolunteer training. .

Aolmteer Workers
|- and resource persons'

|

I Location: Urban off~

campus

Port Coquitlam
Area Homen's Cente

Ad Hoc presently
Ministry of Human
Resources & Secretary

" of State B

To reach isolated wonen, offer discugsion groups,
and a training house, give cburses, workshops,
peer counselling, afson vith Douglas College -
and comunity agencies. Have drop<in hours,

o

,‘ Part Tine -
1 Daid Worker *

; Co~ordinators

Volunteer

Base: Community
Location; Semi-urban

Capilano College f M

- ‘ 4
L

To provide instroctional oervices "Eor students,

Capilano College Professional Bage: Institutional
Women's Resource Acadenic and Educational} connmlnity outregoh Give courses, wor'kshops, staff 1 location: Urban one
Centre . ‘ . support services & cost-| ' drop-in hoors forml qounse 1ing servi 8 ' canpus
“ . Tecovery on non-cre%t | library n R A %‘
; courses: o 2, v ) .
o o) i R ¢ Y
o K . Vo ‘ : N N oo .
+ Cranbrosk ‘Mmﬂo&reseﬁntly 1 To'offer drop-dn, teact solated. women, organize | Volunteer Base: Comunity
Wonen 8 Resource . Secretary of State .| vorkshops, provide r&urce persons, Services | & 3 students for Location: Seni-rural
‘VCentr.e\ (13 veeks) ' -~ follow funding-prese y doing needs assesoment 13 veeks
PRI C | on: Bluation, Health, Fanily Violence, Child
A v ~ ;‘dl_c ps ¥ .Care and Counselling o } K
i" o ”n\. y ! L X rﬁ . v : P
M ,\  ] ) AR AR ; E T

l

’ Canada Rorks Crfht

N
Ad Hot presently

Bilitgual Nurset§"

1 lseach 1s0lated women, \imnigrants, single f

i’ pa,ronts “severs ‘mental heﬁlnproblens, to

iad'vocate Vocational and nohrtraditional\employ-
ment; services foliow funding‘presently bilingual
‘n:urséry and sonerop-in /nild uinding,

Volunteer
& Nursery Teacher

Base: Community
Location: rural, single
industry+towm,

ly

ey ‘
cf(%tre y Information Centre,, e, !
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APPENDIX 9 -

304 -~ /i treet,Vi a,B8.C.
DRIME TIME 59 50ver sreerverans,

A Project for Women in their Middle Years

1978 06 22

Ms. Lillian Zimmerman,
7451 Elbridge Way,
Richmond, B. C.

Dear Lillian: -

In response to your request for a brief .report from
Prime Time outlining educational programming needs for wgmen in
the Victoria area, I am pleased to submit the fo?]owing.

Shortly after we received our'three-yéar demonsiration
grant in July of 1977, Prime.Time called together representatives
from a wide range of community organizations to form the Co-ordin-
ating Committes for Community Education Programs for Women. (See
attached list of Co-ordinating Committee members.) The committee
has met once a month éince that time to share information about

7 the program needs of women in middle years and to identify gaps
and overlap in community programming. ,
In our work during the past year, we have identified a

number of difficulties that affect continuing education programming

for women:

1) Prior to Prime Time 1nitiating this committee, there had been no
co-ordinated planning, even between our major Continuing Education
organizations (University of Victoria, Camosun College, YM-YNCA.)
C?urses tended to overlap, especially when there was somethingiyn
fashiop; courses frequently disappeared often for administrative

- 3 v /\
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Lillian Zimmerman 1978 06 22

reasons; and gaps in the programming Qere evident. Co-ordination of
planning is not yet a reality for the Committee.

2) There héd\zfen no concerted effort to identify women's
interests and needs. Worien's groups who. could assist were floundering -
due to severely limited funding, and were seld sked to partidpate with
educators in planning. Courses were (and stﬂ:‘ to a large extent)
planned in terms of "catch as catch can" rather than in terms of a co-
ordinated program related to identified community needs.

3); 'Staff with Continuing Education responsibilities are over-
extended and often do not have the needed community skills nor positive'

attitudes and interest in the area of women's programming.

4) Some organizations clearly would like tp extend their pro-
gramming to fill the needs that are evident but because of budget restric- |
tions are not willing to try innovative programming or make attempts to

s

program for hard-to-reach groups in the community.

With the leadership that Prime Time staff has been able to
offer, our Co-ordinating Committee has-been able to make some improvements
especially in relation to ideﬁtifying ne&ds .

Over the past year the committee has agreed on the need for
downtown, daytime programming and encouraged the university to offer aca-
demic as well as self-development courses off campus. As well, the commit-
tee jointly planned a very successful noon-hour lecture series for working
women. Couynselling services have been surveyed and a sub-committee meets
to improve employment opportunities for women. Areas of program needs from
research projects and surveys Prime Time has conducted witﬁ over 200 women
have been shared, and as a result Prime Time has co-sponsored several new

Zh existing organizations and encouraged programmers to move into

new areas of programming.

§
, M b
H
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Lillian Zimmerman | 1978 06 22

There are many gaps still evident particularly in the
area of'self-develbpment for women. We have found that continuing ed-
ucation organizations have tended not to see the area of programming
for women as.a whole, and do not recognize the need to provide oppor-
tunities for women to gain confidence, and learn basic skills as areas of -
responsibility.

Our findings have confirmed those of Janet Willis, Co-
ordinator of the Canadian Committee on Learning Opﬁortunities for Women,
in her paper "Learning Opportunities for womén", that a woman's poor self-
concept can be a barrier to learning; that first-step courses in lifeskills
and re-entry are often needed before a woman can take advantage of the '
second-level programs provided by most communi ties.

_Although Prime Time has a mandgte to ensure that the needs
of women jn middle years (35 - 60 years) ar&et, the Committee's work.
has not been restrictive in this regard and the Committee members feel that
" the Committee has acted as a conscience and a catalyst to them in their
role of providing services and programs for women of all aggs. However,
Prime Time is a short-term project and the leadership for such work must
come from . on-going organizations whose staff have the necessary enthus -
jasm, attitudes and a proper mandate.
] N

We would like then, to make the following recommendations:
1) That all organizations with a viable continuing education program
be provided with funds to hire a Program Developer for women's programs;
that such staff have demonstrated skills especially in co-ordinating input
from existing women's organizations, and that related life experience be
considered a major asset. (Academic crédentia]g are not énough in this
area and velevant community representation on hiring panels should be en-
couraged..) '

55



Lil1%an Zimmerman - ... 1978 06 22
' 1.

2) That such staff be directed to work together to deve]ob (or in
“our case, to continue the work of) a co-ordinating committee composed of
program developers and representatives of a broad range of womgn's groups
and other relevant community groups; that this édnmittee meetﬂﬁ\ba]arly
to co-ordinate program planning with need assessments, and to assign re-
sponsibilities for women's programming, as well as evaluations of new
programming, so that a comprehensive and creat1ve women s program can be
avildable continuously in the community. B

We are very excited about'the possibility of the Ministry
of Education.offering much needed funds for staffing women's programs.
The need is very great (Prime Time alone attracted over 300 women to
" their program in their first four months of operation this year.) We
hope our comments and recommendat1ons will prove useful to you as a sup-
p]ement to your report. If we can be of any further he]p, please let us
know. You have our best wishes in the difficult task ass1gned to you.

Yours tru]y,
&\,\ A ( /( [ o
/ I

BERYL YOUNG,
for Prime Time ~

3

cc: Dr. Ron Faris, /
Executive Director, Continuin Education, ?
Ministry of Educat1on, i
4th Floor,
835 Humbolt Street, -

Victoria, B.C. V8v 277
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APPENDIX 10
A RE-ENTRY PROGRAM FOR WOMEN

Institution: Fraser Valley Regional College
Length of Program: Two weeks
Times: 8:30 - 3:30

Admission Criteria for students who wish:

1)
2)
3)

4)

clarification about occupational choices,or

more knowledge of her own or community resources.

Candidate may not have been employed or may -have been ,
out of school for a period of time,or

Candidate may be making adjustments to a new life style.

Educational Objectives:

a)
b)
c)
d)

e)

£)

g)

h)

¢

To brovide practice in the use of effective study skills, reading

skills, time management, and relaxation techniques.
| .

To provide opportunity for upgrading and/or refreshing basic academic

skills.

To provide opportunity for goal analysis, including skill assessment
and vocation?l choices. ’

1 V4 ‘ - .

To provide opportunity for discussion of problem solving related to

-individual '"readiness" issues.

To assist the student to translate current.life skills into those
applicable to vocational traini *;?h providing a forum for the practice
of interpersonal skills, includifﬁggﬁﬁmunication skills, self-esteem
development, and family unit mangﬂghent.’

To familiavise and to provide access for students with community
services. e.g.. financial aid, daycare, and legal aid.

S
To provi~za an or:sntation to training programs.

To develop a ptoup for future peer support to provide on-going service
follow-up, and evaluation.

——

—
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» This report to the Ministry of Education, Science and
Technology has been published as a Discussion Paper in
order to foster informed reaction to its contents. You
" are urged to comment in detail or simply complete this
form, detach and-fold as directe@, and mail to Q?%

Continuing Education Division of the Ministry. Or you

-

may telephone Dr. Ron Faris, Executive Director of
Continuing Education, at (604) 387-1411. » -

COMMENTS : b

-z
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4
- Continuing Education,
Post-Secondary Department,
Ministry of Education, - ___|
Science and Technology,
Parliament Buildings, -
VICTORIA, B.C.

V8V 1X4

ATTENTION: Dr. Ron Faris,
Exegutive Director
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